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Statement of the Problem
 
The History-Social Studies curriculum at the fifth
 
grade level, when taught as an isolated content area, does
 
not meet the requirements of the Cal:fornia History-Social
 
Studies Framework. The inclusion of core literature, and
 
related literature, in a variety of genres, is required to
 
properly fulfill and create an integrated curriculum that
 
will follow the guidelines of the Ca]ifornia History-Social
 
Studies Framework. An integrated curriculum will provide a
 
means of converting the History-Social Studies content area
 




Through the creation of thematic units, the blending of
 
the History-Social Studies curriculum requirements, and
 










Six thematic units and curriculum maps are included
 
within the project to provide an example of how to plan and
 




Perseverance, Creating and Accepting Change,
 










for the thematic units are Jim Thorpe. Young Athlete by
 
Laurence Santrey, Sicrn of the Beaver by Elizabeth George
 
Speare. What^s The Big Idea. Ben Franklin? by Jean Fritz,
 
Sarah Bishop by ScOtt O'Dell, Sarah. Plain and Tall by
 
Patricia MacLachlan, and Anthony Burns: The Defeat and
 
Triumph of a Fugitive Slave by Virginia Hamilton.
 
The Into, Through and Beyond format is the curricular
 
model that I have chosen for this project for the teacher to
 
develop background for the learning experiences that the
 
student will encounter within the thematic unit. In the
 
"Through" section the students will ^ave opportunities to
 
research, explore and discover concepts of the thematic unit
 
through active participation. In th^ "Beyond" section of
 
the curricular model, the student will have the opportunity
 
to apply and extend learning experiences that have occurred.
 
Suggestions for related literature, incorporation of
 




 c\jrriculum, are included in each of t|he thematic units.
 
Participation and the provision of clioices through which
 
students may attain more information jand knowledge about the
 
thematic unit concept are important cjomponents for the
 




Implementing the integrated thematic approach will
 




meaningful experience. The end result of a thematic
 




be manifested in an interest on the Ejart of the learner to
 
investigate further into an area that is interesting and
 
thereby learn even more about the sukjject matter.
 
This project is dedicated with love t6 my husband, Richard,
 
and my children Grant, Amy, and Stephen, who supported me
 


















































The Social Studies curriculum at the fifth grade level
 
presents a sterile and obsolete approach to an otherwise
 
exciting and meaningful content area. ! For the past three
 
years I have struggled with my personal thoughts about the
 
presentation of information in the textbook for my students.
 




information to the learner.
 




California as to the format and requir|ements that History­
!
 
Social Studies textbooks should meet. ^ Geographers,
 
historians and economic educators cont|inue to infuse more
 
information into an already over-burdened curriculum that is
 
impossible to be absorbed by children (Schneider, 1989).
 
Several alternatives to the present curriculum are being
 
considered by educators involved with History-Social Studies
 
instruction. Within the state of California the History-







for a renewed emphasis on history and geography, a new look
 
at the primary curriculum, the integration of literature
 
with the History-Social Studies curriculum, and an in-depth
 
study of the history of the world and the United States.
 
 Some of the proposed alternatives to the present
 
isolated teaching of Social Studies could provide educators
 
with the ideas necessary to deliver deeper understanding to
 
students. Schneider (1988), in his address to the NCSS
 
Annual Meeting^ reviewed some of the new ideas that are
 
surfacing within the realm of History-Social Studies
 
instruction. One idea that was suggested would have a
 
common core of learning built around hi story and the
 
humanities or around geography, and civic education.
 
Arguments against this approach state that our culture is
 
too diverse to adhere to a single common core.
 
A second approach presented by Ravi tch (1987) proposed
 
that instead of expanding the informatiion in textbooks,
 
students should be given the necessary background knowledge
 
needed to comprehend the cultural infoirmation found in
 
myths, legends, fairy tales, folktales,  and stories about
 
historical events and persons, heroes and villains.
 








consist of the study of history of the United States and a
 




non-western society in depth. If this approach is utilized
 
students would be asked to compare nations.
 
A fourth approach presented by the Maryland Thinking
 
Collaborative suggested that courses b|e organized around
 
essential questions that would encourage them to learn more
 
about cultures. The members of this group would encourage
 




projects and other devices such as exhibits.
 
Educators must deliberate and try to determine which of 
these approaches, if any, will be most beneficial for their 
students. An analysis of research 
■ 
recently performed in 
connection with the teaching of social studies by Downey and 
Levstik (1988) indicates the need to present students with 
information and ideas, and then apply these in new settings. 




learning and attitude formation. Some of the conclusions
 
from Downey and Levstik's study were gs follows:
 
- that children are capable of more mature thinking
 
when they possess adequate background information
 
- there is a need to focus on identifying subject
 












- a new curriculum design should be developed
 








teaching of History-Social Studies must be resolved since
 
the present approach is failing to mebt the needs of
 
students. In the report, "How Fares tjhe Ninth Grade?" by
 
Lounsbury and Johnston (1985), evidencje indicated a lack o£
 
meaningful interaction between teachers and students,
 








New social studies programs and approaches must be
 
considered by both elementary and secojndary teachers. The
 
need to help develop and establish a durriculum that will
 
raise History-Social Studies back to i|ts important status
 






future is vital. New approaches should be used to provide
 
students with access to knowledge and attitudes required for
 




In an effort to develop a History-Social Studies
 




knowledge, skills and attitudes in this content area,
 
several barriers must be overcome.
 
The first barrier is the conception that History-Social
 
Studies is a minor content area. This belief often results
 
in an attitude problem on the part of the teacher, and
 








A second barrier is the textbooks that are used for
 
instruction. The increase in difficulty between the fourth
 
and fifth grade History-Social Studies textbooks is extreme
 
in some cases. Fifth grade students are expected to read
 
longer and more difficult material witjhout any consideration
 
for providing a more gradual transiticjn from one text format
 
to another. The frustration exhibited even by the more
 
capable student is evidence that the presentation of the
 
information needs to be reconstructed.;
 
A third barrier that teachers must overcome is the
 




as factual information rather than as|concepts and ideas.
 
This barrier fosters a return to drill! and skill practices
 








The fourth barrier that must be overcome is the
 
inability of the teacher to understand that History-Social
 
Studies should encompass the whole language philosophy of
 
meaningful learning through an interaction and an
 
integration of writing, reading, and response. Within the
 
History-Social Studies curriculum, students are often asked
 
to read and discuss material of which they have little or no
 




questions that they do not comprehend. Previous experience
 




and interaction with the text is to occur.
 
I believe that the use of thematic units, correlated
 
with core literature and arranged to coincide with the
 
required curriculum, would overcome these barriers. This
 
approach would provide the learner with information and a
 











Implementation of the project that I have proposed will
 
depend on several factors to overcome the barriers that
 
prevent the History-Social Studies fif|,h grade curriculum
 
from developing into opportunities for learning. These
 
. ■ ■ ■ I 
factors are: developing background knowledge, learning for 
meaning, relating the experiences that the learners have 
I
 
within their homes and communities to those experiences
 
through the study of the thematic unit. Active
 
participation of the learners in the presentation of
 
concepts and ideas, and the organization of thematic units
 












on the Whole Language Theory. To understand why the
 




Theory it is helpful to have an overview of the Reading
 




Models that are on the Reading Continujum can then be made
 




clearer. An illustration of the Reading Theories Continuum
 
is included in Figure 1.
 
Comprehension ^ D^ecoding ^ ^ 
words 





Figure 1. Models of Reading
 
The Reading Theories Continuum consists of three models: the
 




Model. The Decoding Model emphasis iS' placed on converting
 
symbols into sounds and concentrating jon pronunciation
 
rather than on meaning. The Decoding Model is based on word
 
analysis that teaches the learner to cpnvert symbols into
 
sounds. Comprehension for the Decoding Model is determined
 
when the learner is able to decode thej symbols into sounds.
 




methodology are: a heavy emphasis on djecoding, use of non-

realistic situations, use of texts thajt restrict the
 
language, and the inability of the leairner to derive meaning
 
from the decoded words.
 
For the success of the project the! Decoding Model would
 
not be a feasible choice. Reading that is confined to
 
sounding out words and not utilizing meaningful content will
 




The middle model on the Reading Cohtinuum is the Skills
 
Model. Emphasis within the Skills Model is based on a
 
hierarchy of skills used to comprehend|words or groups of
 




Workbooks and printed drill exercises are often used to meet
 
the criteria for the Skills Model. Skiills are often taught
 
and then are repeatedly drilled out of| context. Some
 
learners develop the ability to responja to the questions
 
asked in skill lessons automatically, jaut fail to relate to
 
the actual content meaning. This is the result of
 
■Ipresentation methods that have resorteja to teaching isolated 
words and workbook exercises that havej a minute 
relationship, if any, to actual readinjg of material. 
I 
I believe that the learner needs tjo be taught how to use 
strategies as well as skills to compre|hend material that is 
. I 
unfamiliar Or confusing. Learning how| to use many different 
strategies will be more helpful to the! reader than to become 
dependent on one particular skill. Wijthin my project there 
will be opportunities for the learner jto use a variety of 
strategies to derive meaning from the content of the 
material that is read. 
Routmann (1988) explains the difference between 
strategies and skills as follows: 
I 
Strategies are the thoughtful^lans or operations 
readers use while involved in the reading process; 
these plans are activated, adjjusted and modified 
for each new reading situation!. Skills are the 
learned procedures the student! has been repeatedly 
I 
drilled on, and they are automatic, passive and 
similar for each reading situation. Strategies 
 10 
imply high-level thinking, intjegration, and self-





isolation, and accurate, rapid responses based on
 
previous training (p. 40).
 
Effective readers learn to use istrjategies to develop
 
i ■ ' ■ 




knowledge of three cuing systems and Use each system to help
 
derive meaning from what is being read. The three cuing
 
systems that the effective reader use^ are; the
 
graphophonemic cuing system that is bised on sound-

relationships and visual knowledge: tlie syntactic cuing
 
system, which is based on knowledge o^ language patterns and
 
grammatical structure: and the semantic cuing system which
 
is based on meaning of content and illustrations.
 
The third model on the Reading Continuum is the Whole
 






Model is on the transaction of the reader with the text that
 
is being read. This transaction results in a meaningful
 
outcome that can be evidenced through writing, discussion,
 
art, music, speaking, and drama. The[Whole Language Model
 








and relevant: when it makes sense and is
 




of its use; when the learner chooses to use it.
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from the outside toward the norms of society.
 
Kids are so good at learning language that they
 




Language is learned as pupils learn through
 
language and about language, all simultaneously in
 
the context of authentic speech and literacy
 
events. There is no sequence of skills in
 
language development. Teaching kids about
 




language. The notion that "first you learn to
 
read and then you read to learn" is wrong. Both
 
happen at the same time and support each other.
 
Language development is empowering: the learner
 




to use it, what for and with what results.
 




control of what's done with it.
 
Language learning is learning how to mean: how to
 
make sense of the world in the context of how our
 
parents, families and cultures make sense of it.
 
Cognitive and linguistic development are totally
 
interdependent: thought depdnds on language and
 
language depends on thought.!
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Within the Whole Language Model there are immense
 




approaches that will prevent some of tihe tedious practices
 
associated with the Decoding and Skill Models of Reading.
 
The teacher takes the role of an observer and a facilitator
 
rather than a lecturer. Learning coopieratively, interacting
 
I • ■ ' 
in a group and performing for an audience help the learner
 
generate meaning and share knowledge through a variety of
 




many areas for learners to express the|nselves. Since the
 
material that is required as part of the curriculum will be
 
presented in a more meaningful format iand presented through
 




provide a core of opportunities which the learner can make
 




this thematic approach teachers will b^ able to incorporate
 
varieties of learning experiences for the learner, and
 







The fifth grade History-Social Studies curriculum
 
provides many opportunities for teachers to develop an
 
integrated curriculum through a thematic unit approach.
 
Rather than a futile attempt to teach oy isolated subject
 
areas the teacher can concentrate on a central concept
 
within a thematic unit.
 
Through this approach, both background knowledge and
 
cultural experiences can be presented the learners. The
 
History-Social Studies textbook will be utilized as a
 
reference and a resource rather than as the sole source of
 
information and readings. An involvement of the students
 
through writing, reading, discussion, art, music, drama,
 
group projects, peer involvement and r<esearch will be
 
essential elements to be woven into thb curriculum.
 
My decision to use thematic units is based on several
 
valid reasons. First, I have experienced success when
 
thematic units have been incorporated into the learning
 
process for instructional purposes.
 
■ . ■ ,1 
Second, History-Social Studies invialves people and their
 
 14 
cultures. Thematic units can be develisped to concentrate on
 
helping the learners understand the diversity of cultures.
 
i ■ . 
Third, the factual and fragmented approach presented in
 
the History-Social Studies textbooks is difficult for
 
students to relate to and retain. Weaver (1988) states that
 




units and as part of problem solving situations.
 
My fourth and final reason for thel use of thematic units
 
is that they provide opportunities to |incorporate several
 
alternative meaning systems, through w^ich I can help the
 








California History-Social Studies Stat^ Framework of 1988
 














for the fifth grade course of study, states that "whenever
 
possible, students should experience history through the
 
eyes of the participants as told in biographies,
 
autobiographies, speeches, narratives, ballads, folk tales,
 
diaries, journals, Indian myths, and ppetry" (p. 50).
 
Through the use of literature, it jis hoped, that the
 
learners will be able to understand an|d relate to the
 
feelings of the different religious, rjacial and ethnic
 
groups who have created and formed our' country. At the end
 
15 
of the fifth grade a learner is expected to be able to
 
reflect on the ethical content of the nation's principles
 
and on the promise of a democratic gov«ernment.
 
The specific goals and curriculum strands of the
 
History-Social Studies Framework reveajl further how relevant
 




The following is a list of the Goaljs and Curriculum
 
Strands from the Fifth Grade section ojf the History-Social
 
Studies Framework for 1988 (p. 11).
 



































Teachers are expected to integrate and correlate these goals
 








In a report by the National Council for the Social
 
Studies Task Force on Early Childhood/Elementary Social
 
Studies (1989), the importance of developing a
 
systematically developed program, focusing on concepts from
 




Basic skills of reading, writing, and computing
 
are necessary but not sufficient to participate or
 
even survive in a world demanding independent and
 
cooperative problem solving to address complex
 




The report also recommends that
 
"children need to develop an understanding of, and
 
an appreciation for their physical and cultural
 
environments and to consider how resources will be
 




In addition to these needs there is the need to educate
 
teachers as to how to integrate concepts, processes and
 
examples from science, literature, mathematics, music, art,
 




sociopolitical and economic variables on families and,
 





The diversity between the goals ofi the California
 
History-Social Studies Framework and rjegular classroom
 
instruction needs to be addressed. Dobson and Dobson (1983)
 
stated that teaching practices, whethejr consciously or
 
unconsciously chosen, are expressions iof the belief held by
 




state that the problem should be addressed in college method
 









understanding of social education.
 
According to Mills (1988) factors jthat teachers felt
 








skills first. Several teachers involvjed in the study
 




develop critical thinking skills and that students should
 
not be encouraged to ask critical quesjtions about political
 
social or economic institutions.
 
It was evident from this study by Mills that teachers
 
I ■ 
were not using many of the strategies ithat could help the
 
learners such as inquiry, role playing!, critical thinking
 
and problem solving. One group of teaphers suggest that
 
History-Social Studies be viewed as a bonsubject. This gave
 
me encouragement to use the thematic upit approach, thereby
 
providing a means to blend the History-Social Studies
 
content area with all areas of the curriculum.
 
18 
Teacher attitude is the first barrier that must be
 
overcome if the learner is to obtain meaningful knowledge.
 
Effective teachers understand the link between why something
 




Both teacher planning and student-teacher planning
 
should be readily available and referred to often. Skills
 
that have carryover and functional value in day-to-day adult
 
living should be prominent in addition to attitudes and
 
appreciations that become part of the value system
 
underlying one's every decision. Much is taught and learned
 
about values and the social sciences by the way the
 




Through the planning of thematic units, teachers can
 
expand their range of thinking beyond the textbook and
 
provide the learner with interesting and nonmonotonous
 
responses. Teacher attitude becomes positive rather than
 
negative as interesting materials and enthusiastic learner
 
responses are encountered. Involvement and commitment of
 
the teacher are essential to the success of thematic
 
Shaver, Davis, and Helburn (1979) reported in their
 
study sponsored by the National Science Foundation that
 
teachers are the key to what History-Social Studies will be
 










consideration to help teachers become more effective were:
 
- textbook should be used as a major resource
 
along with supplemental resources
 
- emphasis on history, government, and geography
 
with numerous opportunities for integration of
 
other social science disciplines, humanities,
 
and student's personal life experiences
 








- exposure of students to value conflicts through
 
literature, films, community involvement
 
- open-ended discussions to help students determine
 
direction in life and their role in society
 








- teachers should recognize their responsibility to
 
contribute significantly to the personal
 
development of the learner (p. 150-153).
 
In addition to these recommendations, teachers were
 
asked to review the way they are presently teaching History-

Social Studies and analyze whether or not the objectives
 
were being met. An interdisciplinary approach was suggested
 
20 
as an alternative to the isolation of the subject area which
 
leads to deeper understanding of important concepts,
 
generalizations, iskills and values. While history,
 
government and geography are vitally important, they should
 
be studied in connection with other social sciences, the
 




Teachers who choose to become involved in using the
 
thematic approach will have to realize that they are
 
crossing the threshold from that of prepared lesson plans
 
dictated by teachers guides and venturing into the world of
 
curriculum development. The construction of the curriculum
 
and the planning with the students creates a change in the
 
role of the teacher as traditionally viewed by those both in
 
and out of the field of education. Harste, Short and Burke
 
(1988) explain this role change as,
 
"teachers encouraging students to move beyond what
 
they already know by considering new kinds of
 
resources, and finding a variety of ways to present
 
their ideas back to the group. This encouragement
 




The second barrier to be overcome when developing
 
thematic units is the type of textbooks that are presently
 
being used in our schools for History-Social Studies
 
instruction. Teachers often complain that History-Social
 
21 
Studies texts are like catalogs of information. Teachers
 




Critics of History-Social Studies textbooks have stated
 
that "the textbooks are flawed in content and little more
 
than illustrated dictionaries" (Butts 1988, 24-26). Other
 
reviewers state that there is no sense of structure of what
 
is important and meaningful. The textbooks fail to provide
 
context and to discuss the significance of events and
 
issues, or to present the real-life drama that unfolded in
 
times past and so are mere chronologies (Fitzgerald 1979:
 
Gagnon 1987): Sewall 1987).
 
The History-Social Studies textbooks are often the
 
products of a profit-driven system. Publishers and authors
 
often succumb to the demands of pressure groups rather than
 




Within the new California History-Social Studies
 
Framework (1988), the emphasis is not on the information
 
found in the textbook but rather on other resource materials
 
and literature that relates to the area of study. The
 
California State History-Social Studies Framework provides
 
many suggestions and an outline for teachers to utilize when
 
planning their thematic units.
 
The third barrier that must be overcome is the attitude
 
that this History-Social Studies content area must be taught
 
22 
as factual information rather than concepts and ideas.
 
Smith (1986) perhaps states this best when he says,
 
"In the real world, "fact learning" is the most
 
difficult kind of learning, unless it is embedded in
 
something that is understood. The recall of nonsense
 
is much less efficient than the recollection of
 
situations that were comprehensible" (p. 75).
 
Some strategies that can be used to overcome this
 
barrier are easily incorporated into a thematic unit and
 
blend all areas of the curriculum. The variety of learning
 
experiences will enable the learner to respond to and retain
 
the information and knowledge that is presented.
 
The fourth and final barrier that must be overcome is
 
the inability to understand that the teaching of History-

Social Studies should encompass the whole language
 
philosophy Of meaningful learning through an integration of
 
writing, reading and response. To implement this phase of
 
the project there must be time spent to plan and organize
 
the thematic units to correlate with, and include the
 
essential concepts of both the language arts and the
 
History-Social Studies curriculum. The whole language
 
philosophy provides both the learner and the teacher with
 
several opportunities to learn and become involved as they
 
venture through the thematic units.
 
Goodman (1986) states that language development and
 
content become dual curriculum. For the learner it is a
 
23 
single curriculum focusing on what is being learned, what
 
language is being used for. The content curriculum draws on
 
the interests and the experiences children have outside of
 




The learner is given opportunities to think, react and
 
make choices rather than passively try to obtain bits of
 
meaningless information. Oral discussions and dramatic
 
involvement provide opportunities for the teacher to observe
 
the opinions of the learners as well as understand their
 
individual ideas about different issues and concepts. I
 
believe that through the use of thematic units a meaningful
 
experience for all learners can be made available without
 
the loss of content knowledge. The incorporation of
 
literature, within the thematic units, will provide language
 
experiences and build a bridge to meaning and useful
 
knowledge for the future.
 
My project is built on a curriculum plan consisting of
 
six themes. These six themes integrate all subject areas
 
and follow a chronological progression that coincides with
 
the History-Social Studies curriculum as outlined in the
 
framework. The thematic units provide structure and allow
 
the teacher and learners to expand ideas and needs.
 
In order to follow the goals for the fifth grade
 
History-Social Studies curriculum, the thematic units have
 
been written using core literature books and additional
 
24 
lists of texts that students may choose to read. The
 














Within each thematic unit will be a core literature book
 
and a complete integrated unit for the literature book that
 
can be used as a starting point for each of the thematic
 
unit themes. Each of the thematic units have been allotted
 
six weeks to provide flexibility and time to thoroughly
 
experience and learn about the time period and the people
 
who lived and endured in our country from pre-Columbian
 
settlements up to 1850.
 
Within the six thematic units the core literature books
 
that will be studied are the following:
 
Jim Thorpe by Laurence Santrey, Sign of the Beaver by
 
Elizabeth George Speare, What^s the Big Idea Ben
 
Franklin? by Jean Fritz, Sarah Bishop by Scott O'Dell,
 
Sarah. Plain and Tall by Patricia MacLachlan and Anthony
 




These literature books will provide a starting point
 
from which the learner and the teacher will be able to
 
25 
develop an understanding and an appreciation for the time
 




Social Studies textbooks will be used within the
 
thematic units as resources rather than the only course of
 
study. This will provide teachers with the flexibility
 
needed to either change or expand upon areas of study that
 




My project is capable of being adapted to any fifth
 
grade History-Social Studies curriculum within the state of
 
California since it conforms to the guidelines of the state
 
framework and integrates through literature the goals and
 
objectives of the framework. I believe that the sample
 
thematic units that I have developed for my project will be
 
helpful and provide the teacher and the learner with a
 







Through the use of thematic units I expect to accomplish
 
the creation of a positive environment for the learner. The
 
important components that will be emphasized within the
 
thematic units used for this project are: development of
 
background experience, alternative methods of teaching and
 
responding, meaningful instruction, and exposure to
 
literature in a variety of genres are the important
 
components that will be emphasized within the thematic units
 
used for this project.
 
The transition through the units should be made
 
smoothly, relating to, and building upon each other. The
 
themes provide opportunities for a myriad of activities.
 
They also serve as avenues to other readings that will
 




My major goal is to provide the learner with the
 
opportunities to interact with the core literature and
 
relate what has been read and discussed to the History-

Social Studies curriculum as well as other content areas.
 
It is important that the thematic unit become the
 




Goals of the Project
 







to assist the learner to:
 
- develop an understanding of the human and
 




- understand that historical events usually have
 
multiple causes and effects
 
- gain an understanding of a culture's ethical and
 
moral background by studying the religion,
 
philosophy, and folkways of the culture
 
- use active response to different genres of
 




choose opportunities to use and develop critical
 
thinking skills, locational skills, mapping
 
skills, and informational skills through
 
thematic units designed to integrate and provide
 
purpose for the reader
 
- develop an understanding of the American
 




Objectives of the Project
 
Within each of the thematic units the objectives for the
 
entire curriculum will be reinforced and developed. Through
 
planning and participation the understanding of the concepts
 








be presented to the learner with meaning and purpose.
 
The following is a list of objectives that I hope to
 




- help the learner observe historical events
 
through the eyes of participants such as
 
explorers, American Indians, colonists, free
 
blacks and slaves, children or pioneers
 
- help the learner visualize and understand
 
hardships and problems involved with the
 
exploration and settlement of unknown lands
 




- help the learner understand through the reading
 
of stories and biographies about the resistance
 




- help the learner understand how the pioneers
 
travelled and the dangers that they encountered
 
through folk songs, sea chants, diaries,
 
journals and mapping activities
 
- help the learner understand that the American
 
culture is the result of the contributions of
 









informational and locational skills through
 
on-going instructional related activities
 
- develop reading, writing, listening and speaking
 




- develop specific writing skills in the area of
 
autobiography, journals, almanacs, diaries, folk
 
tales, legends, myths, biographies and essays
 
- provide opportunities for the learner to use a
 
variety of evaluative techniques to determine
 
understanding of a concept
 
Limitations of the Project
 
This project is limited in that it is designed to be
 
used only on the fifth grade level of instruction. The
 
concept of the unit, the use of thematic units to integrate
 
the curriculum can, however, be adapted to any grade level.
 
A second limitation to the use of this project could be
 
created by departmentalized approaches that would not allow
 
enough time for adequate integration of subject areas.
 
A third limitation to the implementation of the project
 
is the evaluation of the thematic unit as segmented subject
 
areas rather than a conceptual whole. Individual grading of
 
sections and record keeping can be developed to overcome
 




Time elements could provide another limitation in some
 
30 
instances. I have set my project up as six themes to be
 
done over the traditional thirty-six week school year. If
 
more time needs to be spent per theme the overlapping could
 
be a factor although I believe that meaningful learning of
 
two-thirds of the concepts is better than covering all of
 
the content without meaning.
 
Availability of books and resource materials for the
 
students to use as the units are developed could cause some
 
aspects of the units not to be successful. Planning with
 
the school librarian and local libraries to have books and
 
other resources available before beginning the thematic
 
units could help with this limitation.
 
Record keeping for the thematic unit could be another
 
limitation if not handled effectively. A portfolio for
 
student work could be set up and a checklist of choices that
 
will be done for each unit can be helpful for evaluation and
 
justification of the project.
 
Grade keeping to correspond with the format of the
 
report card could be another limitation since the students
 
will be holistically evaluated on their performance rather
 
than on isolated subject areas. Discussion of this
 
limitation with administrators may help develop a new format
 
for the report card presently in use.
 
Finally, the lack of support from administrators and
 
parents for the thematic approach to be utilized as an
 
alternative curriculum choice could result in a return to
 
31 
the textbook. Hopefully teachers will begin to develop and
 
participate in programs that will provide support for the
 




Other than these limitations I believe that the project
 
I have proposed can be implemented with success and adapted
 
to various grade levels. Planning and preparation of
 
material is important to the success of the project. The
 
learner should become the participant and the teacher an
 
observer as they move through the thematic units. Training
 
the learners to develop into active participants and
 
responsible evaluators will be difficult at first, but the
 
results will be rewarding as learners become involved in the
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The following pages contain six fully developed
 




Evaluation procedures have also been included to assess
 
the student's understanding of the units and their responses
 














This thematic unit will build upon the quality of
 
perseverance and how it has been shown by many people during
 
the beginnings of our country. Areas that will be
 
highlighted during this unit will be the Indian cultures and
 
the first explorers who encountered hardships and yet
 
struggled to overcome many obstacles.
 
Core Literature for this Thematic Unit is Jim Thoripe.
 
Youncr Athlete by Laurence Santrey
 
Goals of the Unit
 
- to develop an understanding of the quality of perseverance
 




-to introduce students to the mythology and literature of
 
the American Indian Cultures
 




Objectives of the Unit
 
- students will learn and read about major pre-Columbian
 
settlements such as the cliff dwellers and pueblo people
 
of the desert Southwest, the American Indians of the
 
Pacific Northwest, the nomadic tribes of the Great Plains
 
and the woodland people east of the Mississippi
 
- students will discuss and learn about the reasons for
 
exploration of the unknown regions
 
- through different readings the students will learn about
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the way of life that existed for the American Indians and
 
explorers during the time period
 
- the students will use map skills, reading, observation,
 
and discussion to determine and understand the routes of
 
exploration and the European countries that participated
 
in the exploration of unknown lands
 
-	the students will incorporate art, mathematics, music
 
drama and physical education, as well as, language to
 




The Into, Through and Beyond format that I have used
 
provides an outline for the instructor as to how to blend
 
the various content areas and create consistency. An
 
explanation of the Into, Through and Beyond format is
 
included on the following page to serve as an outline.
 
39 
EXPLANATION OF THE INTO, THROUGH, AND BEYOND FORMAT
 
The Into, Through and Beyond Format is the method I have
 
chosen to present the six thematic units for the project.
 
For those who are unfamiliar with the format I would like to
 




Through this section of the format the teacher will
 
develop background for the learning experiences that the
 
learners will encounter within the thematic unit. Providing
 
background knowledge and drawing upon the learner's prior
 
knowledge is an essential first step. Encounters with
 
unknown materials and unfamiliar concepts can be made
 
exciting rather than frustrating when background knowledge
 
and previous experiences can be drawn upon for support.
 
Activities for the Into section:
 
Showing of films, videos, filmstrips, photographs,
 
viewing maps; listening to music, poetry, stories; singing
 
songs, discussing items in an interest center; reading and
 






This section of the format provides the learners with
 
opportunities to research, discover and learn about the
 
concept or concepts of the thematic unit by involvement and
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participation. The teacher's role, as a facilitator during
 
this part of the format, will help maintain interest for the
 
learners as they research, discover, compare and
 
hypothesize about the various experiences they encounter.
 
Activities for the Through section:
 
Discussion groups, offering of choices to involve
 
participation in writing, reading, music, drama and art;
 
incorporation of all Content areas through solving, food
 




This section of the format will help the learner
 
transfer the learning experiences that have taken place
 
during the Into and Through sections of the thematic unit.
 
The learners should be given the opportunities to deepen and
 




Activities for the Beyond section:
 
It is important that the activities for this section be
 
presented as learner choices rather than mandated
 
assignments. The role of the teacher is to guide and
 
facilitate the choices for the learners by providing
 
research materials, and other items that the learners will
 
need to complete the requirements for the choices they have
 
made. Some activities for the learners to choose from are
 
book writing. Readers Theater, role playing, research
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involving scientific discoveries, making comparisons,
 
response journals, writing poetry, composing music, murals,
 
displays, classroom presentations, mini-museums, writing a
 
newspaper, related mathematical activities such as
 
calculation of lengths of trips, architecture, use of
 
related computer programs and word processing programs for
 




The suggestions that I have given for the Activities
 
sections of this format may be embellished in many ways
 
through the creative ingenuity of the teacher and the
 
learners. As different thematic concepts are explored the
 
choices may differ and expand.
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CURRICULUM MAP FOR PERSEVERANCE - A THEMATIC UNIT
 
































































create a dance to show
 
the movement of Native
 




design a game that could
 




games and conduct an
 
Olympic Game for the
 
class to compete in
 
Social Studies Language Arts
 
trace routes of the ex




locate Europe and places - descriptive writing of
 
in No. and So. America - various Indian tribes
 




compare types of ships - conduct an interview
 
research and discuss and write a biography
 
different Indian tribes - journal writing
 
draw and describe an - poetry writing
 








- make instruments from natural materials
 







THEMATIC UNIT - PERSEVERANCE
 
Concept: 	The quality of perseverance has been demonstrated
 
by many different people during the settling
 
and development of North America
 
Goal: 	To help students develop an understanding and an
 
awareness of the hardships and adjustments that
 




















































-Read The Earth is
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those who came by
 
land and those that
 












































to the Olympiads using
 




a chapter of the
 
Jim Thorpe Story that
 

















EVALUATION OF THE UNIT
 






A. After writing a draft of the various
 
assignments the students will be asked to reread
 
their own drafts and then with the use of a checklist
 
sheet make any needed corrections. When the student
 
has checked himself he may then ask two other
 
students to read his paper and write corrections or
 
comments on the checklist paper.
 
B. Daily writing logs will be kept by individual
 






A. Students may work in small groups that have
 
been set up by the teacher to read each other's
 
papers and offer constructive criticism.
 
B. Group projects may be evaluated by the
 
students and questions about how the group performed
 




C. Completed Projects done by groups or
 
individuals may be presented to the entire class for
 





A. Correction of final drafts for special writing
 
folders may be done by the teacher. The students
 
should always be given the opportunity to work on
 
their drafts and make corrections.
 
B. Checking of daily journals, writing logs and
 
story outlines should be done by individual
 
conference time with each student at least once a
 
week. This will enable the teacher to discuss any
 




C. Observation of the students as they interact
 
with each other in group discussions and projects is
 
most helpful in evaluating a student's understanding
 
of the concepts presented in the unit. An informal
 
checklist could be used to keep track of those
 




D. Publishing and displaying of the students work
 
is an indication to the students that they have done
 
well and these two methods provide positive
 
evaluation for the students as well as a wonderful
 




The following pages contain samples of the Evaluation Forms
 
and a method that I use when assessing a writing grade:
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Group Project Evaluation Form
 
1. 	Names of students in the group are:
 
2. 	Project/Activity that our group did was:
 
3. 	What we did to complete our project:
 
4. 	Things that we could have done better:
 
5. 	Things that we did a good job on:
 




7. 	Why did you rate yourselves as you did?
 
8. 	Did you like another group's presentation or project
 





Assessing a grade to writing is a difficult task. The
 
following method is what I used to evaluate the students
 
writing assignments for individual grades:
 




Organization - the writing should indicate proper sequence,
 
word choices, paragraph structure and cohesiveness
 
Mechanics/Usage - improvement in the use of punctuation,
 
vocabulary and capitalization should be evident from
 
the first to the final draft
 
Daily Work - writing logs, brainstorming, rough drafts,
 




Participation - oral response in Read Around Groups,
 
discussions and dramatic presentation
 
Ability to Complete Assignments on Schedule - Student
 








Points to be assessed for each criterion is as follows:
 
Content - 20 points
 
Organization - 20 points
 
Mechanics/Usage - 20 points
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Daily Work - 10 points
 
Participation - 10 points
 
Ability to Complete Assignment on Time - 10 points
 









Amon, A. (1981). The earth is sore; Native Americans on
 
nature. New York: Atheneum.
 
Baylor, B. (1980). If vou are a hunter of fossils. New
 
York: Charles Scribner's Sons.
 
Baylor, B. (1972). When clav sings. New York: Macmillan.
 
Bulla, C. (1978). Conquista. New York: Crowell.
 
Chub, T. C. (1970). Prince Henry the navigator and the
 
highways of the sea. New York: Viking.
 
Fritz, J. (1979). Brendan the navigator: A history
 
mystery of America^ New York: G. P. Putnam's Sons.
 
Fritz, J. (1980). Where do you think you're going
 
Christopher Columbus? New York: Morrow.
 
Kirk, R. (1974). Hunters of the whale: An adventure of
 
northwest coast archaeology. New York: Morrow.
 




Lulling, V. (1979). Indians of the North American Plains.
 
New Jersey: Silver Burdett.
 
McGovern, A. (1972). If you lived with the Sioux Indians.
 
New York: Four Winds.
 




Shepherd, E. (1970). The discoveries of Esteban the
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black. New York; Dodd, Mead.
 
Smith, T. H. (1986). Crv to the wind. New York: Viking.
 





CREATING AND ACCEPTING CHANGE
 












Creating and Accepting Change
 
This thematic unit will present changes that are good
 
and changes that are harmful. Throughout history cultures
 
have been changed, blended, acquired or lost through the
 
processes of migration, wars, and accumulation of
 
territories. Our country has evolved through many of these
 
changes, some of which have benefited the population and
 
some that have created severe losses of cultures.
 
Through this thematic unit many views of change will be
 
read about and discussed to help the learner observe changes
 
that have taken place within the history of our country nd
 
the effects of these changes on the land and the people.
 
Core Literature for this Thematic Unit is The Sign of the
 
Beaver by Elizabeth George Speare.
 
Goals of the Unit
 
- develop an understanding of the meaning of change
 
- help the learner understand the human and environmental
 
factors that determine historical events and settlements
 
- develop an understanding of Indian cultures
 








Objectives of the Unit
 






settlements for the Northeastern part of North America on
 
both the settlers and the Native Americans
 
the students will use map skills to locate the land areas
 
- the students will construct time lines to gain
 
perspective of the periods of time when this occurred
 
- the students will discuss the effects of change on
 
people, animals, and the land
 
- students will develop an understanding of the
 




- the students will incorporate science, language, music,
 
mathematics, physical education, drama, and social
 
studies into the unit as it is being studied
 
The Into, Through, and Beyond format that I have used
 
provides an outline for the teacher to demonstrate how to
 
blend the various content areas and create consistency. An
 
Explanation of this format is on the following page.
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EXPLANATION OF THE INTO, THROUGH, AND BEYOND FORMAT
 
The Into, Through and Beyond Format is the method I have
 
chosen to present the six thematic units for the project.
 
For those who are unfamiliar with the format I would like to
 




Through this section of the format the teacher will
 
develop background for the learning experiences that the
 
learners will encounter within the thematic unit. Providing
 
background knowledge and drawing upon the learner's prior
 
knowledge is an essential first step. Encounters with
 
unknown materials and unfamiliar concepts can be made
 
exciting rather than frustrating when background knowledge
 
and previous experiences can be drawn upon for support.
 
Activities for the Into section:
 
Showing of films, videos, filmstrips, photographs,
 
viewing maps; listening to music, poetry, stories; singing
 
songs, discussing items in an interest center; reading and
 






This section of the format provides the learners with
 
opportunities to research, discover and learn about the
 
concept or concepts of the thematic Unit by involvement and
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participation. The teacher's role, as a facilitator during
 
this part of the format, will help maintain interest for the
 
learners as they research, discover, compare and
 
hypothesize about the various experiences they encounter.
 
Activities for the Through section:
 
Discussion groups, offering of choices to involve
 
participation in writing, reading, music, drama and art;
 
incorporation of all content areas through solving, food
 




This section of the format will help the learner
 
transfer the learning experiences that have taken place
 




The learners should be given the opportunities to deepen and
 




Activities for the Beyond section:
 
It is important that the activities for this section be
 
presented as learner choices rather than mandated
 
assignments. The role of the teacher is to guide and
 
facilitate the choices for the learners by providing
 
research materials, and other items that the learners will
 
need to complete the requirements for the choices they have
 
made. Some activities for the learners to choose from are
 
book writing. Readers Theater, role playing, research
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involving scientific discoveries, making comparisons,
 
response journals, writing poetry, composing music, murals,
 
displays, classroom presentations, mini-museums, writing a
 
newspaper, related mathematical activities such as
 
calculation of lengths of trips, architecture, use of
 
related computer programs and word processing programs for
 




The suggestions that I have given for the Activities
 
sections of this format may be embellished in many ways
 
through the creative ingenuity of the teacher and the
 
learners. As different thematic concepts are explored the
 
choices may differ and expand.
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Core Literature - The Sign of the Beaver
 




graphs to illustrate plants
 
and animals in the stories
 
calculate the distance of
 
Quincy, Mass. to Maine
 








illustrate legend or poem
 
design a family sign
 
make "birch paper" and
 
write stories using sign
 
language on the paper
 
make a long house or cabin
 
illustrate a chapter from
 












list different types of
 
plants that Matt learned
 












- Reader's Theater for the
 
story The Sign of the Beaver
 




























- make maps of the New England Colonies
 
- discuss method of travel
 








-draw and describe an Indian village
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THEMATIC UNIT - CREATING AND ACCEPTING CHANGE
 
Concept: 	Our country has evolved through many changes,
 
some of which have benefited the population and
 
some that have resulted in losses of cultures.
 
Goal: 	To help the learner understand the changes that have
 
taken place within our country and their effect on
 


































Music Book - 5
 
























and Matt at the end
 
of the story in
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-Hake a time line
 
of Matt's days as
 














from Sign of the
 
































































































































EVALUATION OF THE UNIT
 






A. After writing a draft of the various
 
assignments the students will be asked to reread
 
their own drafts and then with the use of a checklist
 
sheet make any needed corrections. When the student
 
has checked himself he may then ask two other
 
students to read his paper and write corrections or
 
comments on the checklist paper.
 
B. Daily writing logs will be kept by individual
 






A. Students may work in small groups that have
 
been set up by the teacher to read each other's
 
papers and offer constructive criticism.
 
B. Group projects may be evaluated by the
 
students and questions about how the group performed
 




C. Completed Projects done by groups or
 
individuals may be presented to the entire class for
 





A. Correction of final drafts for special writing
 
folders may be done by the teacher. The students
 
should always be given the opportunity to work on
 
their drafts and make corrections.
 
B. Checking of daily journals, writing logs and
 
story outlines should be done by individual
 
conference time with each student at least once a
 
week. This will enable the teacher to discuss any
 




C. Observation of the students as they interact
 
with each other in group discussions and projects is
 
most helpful in evaluating a student's understanding
 
of the concepts presented in the unit. An informal
 
checklist could be used to keep track of those
 




D. Publishing and displaying of the students work
 
is an indication to the students that they have done
 
well and these two methods provide positive
 
evaluation for the students as well as a wonderful
 




The following pages contain samples of the Evaluation Forms
 
and a method that I use when assessing a writing grade:
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Group Project Evaluation Form
 
1. 	Names of students in the group are;
 
2. 	Project/Activity that our group did was;
 
3. 	What we did to complete our project;
 
4. 	Things that we could have done better;
 
5. 	Things that we did a good job on;
 




7. 	Why did you rate yourselves as you did?
 
8. 	Did you like another group's presentation or project
 
better than yoUrs? Why?
 
Teacher Fvaluation Form to be used tor checkinq
 
those students who participate and contribute to
 









Assessing a grade to writing is a difficult task. The
 
following method is what I used to evaluate the students
 
writing assignments for individual grades:
 




Organization - the writing should indicate proper sequence,
 
word choices, paragraph structure and cohesiveness
 
Mechanics/Usage - improvement in the use of punctuation,
 
vocabulary and capitalization should be evident from
 
the first to the final draft
 
Daily Work - writing logs, brainstorming, rough drafts,
 




Participation - oral response in Read Around Groups,
 
discussions and dramatic presentation
 
Ability to Complete Assignments on Schedule - Student
 








Points to be assessed for each criterion is as follows:
 
Content - 20 points
 
Organization - 20 points
 
Mechanics/Usage - 20 points
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Daily Work - 10 points
 
Participation - 10 points
 
Ability to Complete Assignment on Time - 10 points
 













Bierhost, J. (Ed.). (1972). In the trail of the wind;
 
American indian poems and rituals. New York; Farrar.
 












Boardman, E. U Andress B. (1981). The music book. New
 
York; Holt, Rinehart and Winston.
 




Compton, A. E. (1980). The ice trai1. New York; Methuen.
 




DeWit, D. (Ed.). (1979). Talking stone; An anthology of
 




Field, R. (1931). Calico bush. New York; Macmillan.
 









George, J. (1983). The talking earth. New York: Harper.
 




Grinnell, G. B. (1982). The whistling skeleton: American
 
Indian tales of the supernatural. New York: Four Winds.
 




Highwater, J. (1984). Legend days. New York: Harper.
 
Houston, J. (1972). Songs of the dream people: Chants and
 




Jones, H. (Ed.). (1971). The trees stand shining: Poetry
 
of the north american indian. New York: Dial.
 
Josephy, A. (1987). The patriotic chiefs: A chronicle of
 
American Indian resistance. New York: penguin.
 
Longfellow, H. W. (1983). Hiawatha. New York: Dial.
 








Rassmussen, K. (1961). Beyond the high hills: A book of
 
eskimo poems. New York: World.
 









Scott, J. D. (1981). Moose. New York: Putnam.
 
Selsem, M. (1981). The plants we eat. New York: Morrow.
 




Siegal, B. (1987). Fur trappers & traders: The Indians,
 
the pilgrims and the beaver. New York: Walker.
 












Walsh, J. P. (1982). The green book. New York: Farrar.
 
Yue, C. (1983). The tipi: A center of native american
 














Through the thematic unit entitled Courage, the
 
students will observe, read, and discuss the meaning of
 
courage as it was displayed by the American colonists during
 
the Revolutionary War. Events leading to the Revolutionary
 
War will be presented. Students will also be made aware
 
that not all of the colonists supported the American
 
Revolution. Courage was demonstrated by those who revolted
 




Students should be given an opportunity to view the
 
American Revolution from various points of view and
 
understand why choices to support or not to support the
 
Revolution were made. The core literature book that is used
 




Through the reading of What^s the Big Idea. Ben
 
Franklin? the students will be given information of life in
 




Goals of the Unit
 




- to learn how the colonies provided a haven for a variety
 





to analyze the causes of the Revolutionary War
 
- to develop an understanding of the time period through
 




Objectives of the Unit
 
- students will locate the thirteen American colonies on a
 




students will read and discuss life in the American
 




students will construct timelines to provide an outline
 




students will develop an understanding of the reasons
 
why the American Revolution was supported or not
 
supported by various groups or individuals
 
students will learn about inventions and how they
 
affected the lives of people
 
students will depict through art, drama, dance, and
 
music life in the American colonies
 
- students will have access to various genres of literary
 
materials to read and research for discussion and
 
writing in addition to the core literature
 
students will view films and videos to observe life in
 
the colonies and inventions of the time period
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The Into, Through and Beyond format that I have used
 
provides an outline for the teacher to demonstrate how to
 
blend the various content areas and create consistency. An
 
explanation of this format is on the following page.
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EXPLANATION OF THE INTO, THROUGH, AND BEYOND FORMAT
 
The Into, Through and Beyond Format is the method I have
 
chosen to present the six thematic units for the project.
 
For those who are unfamiliar with the format I would like to
 




Through this section of the format the teacher will
 
develop background for the learning experiences that the
 
learners will encounter within the thematic unit. Providing
 
background knowledge and drawing upon the learner's prior
 
knowledge is an essential first step. Encounters with
 
unknown materials and unfamiliar concepts can be made
 
exciting rather than frustrating when background knowledge
 
and previous experiences can be drawn upon for support.
 
Activities for the Into section:
 
Showing of films, videos, filmstrips, photographs,
 
viewing maps; listening to music, poetry, stories; singing
 
songs, discussing items in an interest center; reading and
 






This section of the format provides the learners with
 
opportunities to research, discover and learn about the
 
concept or concepts of the thematic unit by involvement and
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participation. The teacher's role, as a facilitator during
 
this part of the format, will help maintain interest for the
 
learners as they research, discover, compare and
 
hypothesize about the various experiences they encounter.
 
Activities for the Through section;
 
Discussion groups, offering of choices to involve
 
participation in writing, reading, music, drama and art;
 
incorporation of all content areas through solving, food
 




This section of the format will help the learner
 
transfer the learning experiences that have taken place
 
during the Into and Through sections of the thematic unit.
 
The learners should be given the opportunities to deepen and
 




Activities for the Beyond section:
 
It is important that the activities for this section be
 
presented as learner choices rather than mandated
 
assignments. The role of the teacher is to guide and
 
facilitate the choices for the learners by providing
 
research materials, and other items that the learners will
 
need to complete the requirements for the choices they have
 
made. Some activities for the learners to choose from are
 
book writing. Readers Theater, role playing, research
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involving scientific discoveries, making comparisons,
 
response journals, writing poetry, composing music, murals,
 
displays, classroom presentations, mini-museums, writing a
 
newspaper, related mathematical activities such as
 
calculation of lengths of trips, architecture, use of
 
related computer programs and word processing programs for
 




The suggestions that I have given for the Activities
 
sections of this format may be embellished in many ways
 
through the creative ingenuity of the teacher and the
 
learners. As different thematic ^ concepts are explored the
 
choices may differ and expand.
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CURRICULUM MAP FOR COURAGE - A THEMATIC UNIT
 






















the type of dress
 
depict scenes of the Am.
 




























discuss diseases of revo
 














aerobic exercises that could
 










list Ben Franklin's "big
 
ideas" after reading What's
 
the Big Idea. Ben Franklin?
 
research and report about
 
an invention of the 1700's
 
compare growing up during
 
the 1700's to the 1900's
 
class newspaper depicting news
 
in the colonies with different
 














timeline of the events
 




read and discuss the
 
professions and ways of
 
life in the colonies
 

















THEMATIC UNIT - COURAGE
 
Concept: 	Coiarage has been displayed by many who believed in
 
and desired independence from unjust rule
 
Goal: 	Through reading and discussing the events leading to
 
the American Revolution, and the people involved, the
 
students will develop an understanding of the causes
 

















































































































were to wake up
 



















































































































































































































































































of songs and how
 
































EVALUATION OF THE UNIT
 






A. After writing a draft of the various
 
assignments the students will be asked to reread
 
their own drafts and then with the use of a checklist
 
sheet make any needed corrections. When the student
 
has checked himself he may then ask two other
 
students to read his paper and write corrections or
 
comments on the checklist paper.
 
B. Daily writing logs will be kept by individual
 






A. Students may work in small groups that have
 
been set up by the teacher to read each other's
 
papers and offer constructive criticism.
 
B. Group projects may be evaluated by the
 
students and questions about how the group performed
 




C. Completed Projects done by groups or
 
individuals may be presented to the entire class for
 





A. Correction of final drafts for special writing
 
folders may be done by the teacher. The students
 
should always be given the opportunity to work on
 
their drafts and make corrections.
 
B. Checking of daily journals, writing logs and
 
story outlines should be done by individual
 
conference time with each student at least once a
 
week. This will enable the teacher to discuss any
 




C. Observation of the students as they interact
 
with each other in group discussions and projects is
 
most helpful in evaluating a student's understanding
 
of the concepts presented in the unit. An informal
 
checklist could be used to keep track of those
 




D. Publishing and displaying of the student's
 
work is an indication to the students that they have
 
done well and these two methods provide positive
 
evaluation for the students as well as a wonderful
 




The following pages contain samples of the Evaluation Forms
 
and a method that I use when assessing a writing grade:
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Teacher Evaluation Form to be used ton checking
 
those students who participate and contribute to
 











Group Project Evaluation Form
 
1. 	Names of students in the group are:
 
2. 	Project/Activity that our group did was:
 
3. 	What we did to complete our project:
 
4. 	Things that we could have done better:
 
5. 	Things that we did a good job on:
 




7. 	Why did you rate yourselves as you did?
 
8. 	Did you like another group's presentation or project
 





Assessing a grade to writing is a difficult task. The
 
following method is what I used to evaluate the students
 
writing assignments for individual grades:
 




Organization - the writing should indicate proper sequence,
 
word choices, paragraph structure and cohesiveness
 
Mechanics/Usage - improvement in the use of punctuation,
 
vocabulary and capitalization should be evident from
 
the first to the final draft
 
Daily Work - writing logs, brainstorming, rough drafts,
 




Participation - oral response in Read Around Groups,
 
discussions and dramatic presentation
 
Ability to Complete Assignments on Schedule - Student
 








Points to be assessed for each criterion is as follows:
 
Content - 20 points
 
Organization - 20 points
 
Mechanics/Usage - 20 points
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Daily Work - 10 points
 
Participation - 10 points
 
Ability to Complete Assignment on Time - 10 points
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This thematic unit will present the student with the
 
conflicts that occurred within families and between
 
neighbors and friends as a result of the American
 
Revolution. Through the reading of the core literature for
 
this unit, Sarah Bishop by Scott O'Dell, the students will
 
experience the feelings of a young girl caught in the
 
turmoil of war. Comparisons could be made to other wars
 
that have created problems and controversy such as the
 
Vietnam War, World War II, Korean War etc.. . The students
 
could compare the treatment of the Japanese-Americans during
 
World War II and the American soldiers during the Vietnam
 




Concepts that will be presented during this thematic
 
unit will concentrate on helping the students perceive
 
problems from different points of view and understand why
 
individuals and groups tend to react in various ways.
 
Discussion and role playing different individuals will help
 
the students express how this period of American history
 
created changes for many colonists.
 
Goals of the Unit are;
 
- to develop an understanding of the reasons why certain
 
individuals and groups opposed the American Revolution
 










place between friends and family members during wars
 
- to help the learner understand the hardships that were
 
faced by those who lost the American Revolution and the
 
losses that they endured
 
Objectives of the Unit are:
 
- students will read Sarah Bishop by Scott O'Dell and other
 




- through films and videos the students will view various
 
battles of the American Revolution
 
- students will use maps to trace the areas that Loyalists
 
fled to after the American Revolution
 
- through research the students will locate information
 
about Patriots and Loyalists who lived during the
 
American Revolution and how they reacted to the war
 
- outline survival skills necessary to live in the
 
wilderness as Sarah Bishop did
 
students will predict how our country would be different
 
if England had won the American Revolution
 
- students will incorporate music, art, and drama from the
 
Revolutionary period to present information of the period
 
- students will utilize all areas of the content areas to
 




The Into, Through and Beyond format that I have used
 
provides an outline for the teacher to demonstrate how to
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blend the various content areas and create consistency. An
 
explanation of this format is on the following page.
 
94 
EXPLANATION OF THE INTO, THROUGH, AND BEYOND FORMAT
 
The Into, Through and Beyond Format is the method I have
 
chosen to present the six thematic units for the project.
 
For those who are unfamiliar with the format I would like to
 




Through this section of the format the teacher will
 
develop background for the learning experiences that the
 
learners will encounter within the thematic unit. Providing
 
background knowledge and drawing upon the learner's prior
 
knowledge is an essential first step. Encounters with
 
unknown materials and unfamiliar concepts can be made
 
exciting rather than frustrating when background knowledge
 
and previous experiences can be drawn upon for support.
 
Activities for the Into section:
 
Showing of films, videos, filmstrips, photographs,
 
viewing maps; listening to music, poetry, stories; singing
 
songs, discussing items in an interest center; reading and
 






This section of the format provides the learners with
 
opportunities to research, discover and learn about the
 
concept or concepts of the thematic unit by involvement and
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participation. The teacher's role, as a facilitator during
 
this part of the format, will help maintain interest for the
 
learners as they research, discover, compare and
 
hypothesize about the various experiences they encounter.
 
Activities for the Through section:
 
Discussion groups, offering of choices to involve
 
participation in writing, reading, music, drama and art;
 
incorporation of all content areas through solving, food
 




This section of the format will help the learner
 
transfer the learning experiences that have taken place
 
during the Into and Through sections of the thematic unit.
 
The learners should be given the opportunities to deepen and
 




Activities for the Beyond section:
 
It is important that the activities for this section be
 
presented as learner choices rather than mandated
 
assignments. The role of the teacher is to guide and
 
facilitate the choices for the learners by providing
 
research materials, and other items that the learners will
 
need to complete the requirements for the choices they have
 
made. Some activities for the learners to choose from are
 
book writing. Readers Theater, role playing, research
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involving scientific discoveries, making comparisons,
 
response journals, writing poetry, composing music, murals,
 
displays, classroom presentations, mini-museums, writing a
 
newspaper, related mathematical activities such as
 
calculation of lengths of trips, architecture, use of
 
related computer programs and word processing programs for
 




The suggestions that I have given for the Activities
 
sections of this format may be embellished in many ways
 
through the creative ingenuity of the teacher and the
 
learners. As different thematic concepts are explored the
 
choices may differ and expand.
 
97 
CURRICULUM MAP FOR UNDERSTANDING OTHERS - A THEMATIC UNIT
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design scenery for a play
 


















role playing of a
 
Patriot and a Loyalist
 
presentation of the play
 






songs from the American map skills locating
 
Revolution colonies and battles of
 
compose a drum and fife the American Revolution
 
song read and discuss
 










predict what will happen to Sarah Bishop
 




write about the American Revolution from the
 
Loyalists point of view
 
discuss how our country would be different
 





THEMATIC UNIT - UNDERSTANDING OTHERS
 
Concept: 	It is important that students look at the American
 
Revolution from human sides of the conflict rather
 
than just historical dates and events.
 
Goal: 	To help students understand the tensions and
 
frustrations involved with the American Revolution
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EVALUATION OF THE UNIT
 






A. After writing a draft of the various
 
assignments the students will be asked to reread
 
their own drafts and then with the use of a checklist
 
sheet make any needed corrections. When the student
 
has checked himself he may then ask two other
 
students to read his paper and write corrections or
 
comments on the checklist paper.
 
B. Daily writing logs will be kept by individual
 






A. Students may work in small groups that have
 
been set up by the teacher to read each other's
 
papers and offer constructive criticism.
 
B. Group projects may be evaluated by the
 
students and questions about how the group performed
 




G. Completed Projects done by groups or
 
individuals may be presented to the entire class for
 
a sharing of information and building concepts.
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III. Teacher Evaluation x
 
A. Correction of final drafts for special writing
 
folders may be done by the teacher. The students
 
should always be given the opportunity to work on
 
their drafts and make corrections.
 
B. Checking of daily journals, writing logs and
 
story outlines should be done by individual
 
conference time with each student at least once a
 
week. This will enable the teacher to discuss any
 




C. Observation of the students as they interact
 
with each other in group discussions and projects is
 
most helpful in evaluating a student's understanding
 
of the concepts presented in the unit. An informal
 
checklist could be used to keep track of those
 




D. Publishing and displaying of the students work
 
is an indication to the students that they have done
 
well and these two methods provide positive
 
evaluation for the students as well as a wonderful
 




The following pages contain samples of the Evaluation Forms
 
and a method that I use when assessing a writing grade:
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Group Project Evaluation Form
 
1. 	Names o£ students in the group are:
 
2. 	Project/Activity that our group did was:
 
3. 	What we did to complete our project:
 
4. 	Things that we could have done better:
 
5. 	Things that we did a good job on:
 




7. 	Why did you rate yourselves as you did?
 
8. 	Did you like another group's presentation or project
 
better than yours? Why?
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Teacher Eva.I u.-9.t i on Eorm t.o be used tor checkinq
 
those students who participate and contribute to
 





















Assessing a grade to writing is a difficult task. The
 
following method is what I used to evaluate the students
 
writing assignments for individual grades:
 




Organization - the writing should indicate proper sequence,
 
word choices, paragraph structure and cohesiveness
 
Mechanics/Usage - improvement in the use of punctuation,
 
vocabulary and capitalization should be evident from
 
the first to the final draft
 
Daily Work - writing logs, brainstorming, rough drafts,
 




Participation - oral response in Read Around Groups,
 
discussions and dramatic presentation
 
Ability to Complete Assignments on Schedule - Student
 








Points to be assessed for each criterion is as follows:
 
Content - 20 points
 
Organization - 20 points
 
Mechanics/Usage - 20 points
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Daily Work - 10 points
 
Participation - 10 points
 
Ability to Complete Assignment on Time - 10 points
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During the movement of settlers to the Western part
 
of the United States many hardships were endured. Travel
 
was difficult and settlement on homestead involved years of
 
manual labor and sacrifice. The men worked tending to the
 
land and trying to grow crops while the women supplied all
 
of the household needs. Women made clothing, cooked,
 
educated their children and bore more children to populate
 
the sparse and lonely settlements.
 
Loneliness, illness, and death were endured by the
 
early settlers of the Midwest and the West. In an attempt
 
to make new homes the settlers often drove Native Americans
 
from their lands and caused feelings of resentment and anger
 
that often turned into fighting and bloodshed.
 
Daily life for the settlers was filled with toil an
 
little time for pleasure. As more settlers moved into an
 
area social activities increased and some time was set aside
 




Through this thematic unit the student will have the
 
opportunity to share through reading, observation, listening
 
and viewing the hardships that were endured by those who
 
lived and settled the western part of the country. With an
 
understanding of the people, the land and the events that
 
led to this migration to the West, the students will be able
 






American history and culture.
 
Core literature for this thematic unit is Sarah.
 
Plain and Tall by Patricia MacLachlan. Several other books,
 
poems, filmstrips, computer software and music are listed in
 
the curriculum map and the references for this unit. The
 
materials all blend to provide a rich and full curriculum or
 
both the learner and the teacher.
 
Goals of the Unit
 
to develop an understanding of the meaning of hardship
 
to help the learner understand the reasons and events
 
that led to the migration of settlers to the West
 
to help the learner understand the hardships that the
 




- to understand the changes that occurred as a result of
 
the settlements to the environment and the people
 
Objectives of the Unit
 
- students will read and discover the events that caused
 
■I-
the Western Movement 
- students will use map skills to indicate the migration 
of settlers from the Eastern parts of the country to the 
Western part of the country 
Students will discuss the effect of the difficult ways 
of life and travel on the settlers and compare their own 
ways of life to that of early settlers 
- students will also compare present day settlers in the 
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United States to those of the past
 
students will learn about the types of environmental
 
conditions that created problems for settlers
 
- students will learn songs and dances that expressed the
 
feelings of the settlers
 
students will utilize all content areas to derive meaning
 
from this theme as it is explored
 
The Into, Through and Beyond format that I have used
 
provides an outline for the teacher to demonstrate how to
 
blend the various content areas. An explanation of this
 
format is on the following page.
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EXPLANATION OF THE INTO, THROUGH, AND BEYOND FORMAT
 
The Into, Through and Beyond Format is the method I have
 
chosen to present the six thematic units for the project.
 
For those who are unfamiliar with the format I would like to
 




Through this section of the format the teacher will
 
develop background for the learning experiences that the
 
learners will encounter within the thematic unit. Providing
 
background knowledge and drawing upon the learner's prior
 
knowledge is an essential first step. Encounters with
 
unknown materials and unfamiliar concepts can be made
 
exciting rather than frustrating when background knowledge
 
and previous experiences can be drawn upon for support.
 
Activities for the Into section:
 
Showing of films, videos, filmstrips, photographs,
 
viewing maps; listening to music, poetry, stories; singing
 
songs, discussing items in an interest center; reading and
 






This section of the format provides the learners with
 
opportunities to research, discover and learn about the
 
concept or concepts of the thematic unit by involvement and
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participation. The teacher's role, as a facilitator during
 
this part of the format, will help maintain interest for the
 
learners as they research, discover, compare and
 
hypothesize about the various experiences they encounter.
 
Activities for the Through section:
 
Discussion groups, offering of choices to involve
 
participation in writing, reading, music, drama and art;
 
incorporation of all content areas through solving, food
 




This section of the format will help the learner
 
transfer the learning experiences that have taken place
 
during the Into and Through sections of the thematic unit.
 
The learners should be given the opportunities to deepen and
 




Activities for the Beyond section:
 
It is important that the activities for this section be
 
presented as learner choices rather than mandated
 
assignments. The role of the teacher is to guide and
 
facilitate the choices for the learners by providing
 
research materials, and other items that the learners will
 
need to complete the requirements for the choices they have
 
made. Some activities for the learners to choose from are
 
book writing. Readers Theater, role playing, research
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involving scientific discoveries, making comparisons,
 
response journals, writing poetry, composing music, murals,
 
displays, classroom presentations, mini-museums, writing a
 
newspaper, related mathematical activities such as
 
calculation of lengths of trips, architecture, use of
 
related computer programs and word processing programs for
 




The suggestions that I have given for the Activities
 
sections of this format may be embellished in many ways
 
through the creative ingenuity of the teacher and the
 
learners. As different thematic concepts are explored the
 
choices may differ and expand.
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CURRICULUM MAP FOR HARDSHIP - A THEMATIC UNIT
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THEMATIC UNIT - HARDSHIP
 
Concept: 	The physical and psychological dangers of
 
settling the West were endured by a variety of
 
people desiring to fulfill their dreams.
 
Goal: 	To provide students with information about the
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EVALUATION OF THE UNIT
 






A. After writing a draft of the various
 
assignments the students will be asked to reread
 
their own drafts and then with the use of a checklist
 
sheet make any needed corrections. When the student
 
has checked himself he may then ask two other
 
students to read his paper and write corrections or
 
comments on the checklist paper.
 
B. Daily writing logs will be kept by individual
 






A. Students may work in small groups that have
 
been set up by the teacher to read each other's
 
papers and offer constructive criticism.
 
B. Group projects may be evaluated by the
 
students and questions about how the group performed
 




C. Completed Projects done by groups or
 
individuals may be presented to the entire class for
 





A. Correction of final drafts for special writing
 
folders may be done by the teacher. The students
 
should always be given the opportunity to work on
 
their drafts and make corrections.
 
B. Checking of daily journals, writing logs and
 
story outlines should be done by individual
 
conference time with each student at least once a
 
week. This will enable the teacher to discuss any
 




C. Observation of the students as they interact
 
with each other in group discussions and projects is
 
most helpful in evaluating a student's understanding
 
of the concepts presented in the unit. An informal
 
checklist could be used to keep track of those
 




D. Publishing and displaying of the students work
 
is an indication to the students that they have done
 
well and these two methods provide positive
 
evaluation for the students as well as a wonderful
 




The following pages contain samples of the Evaluation Forms
 
and a method that I use when assessing a writing grade:
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Group Project Evaluation Form
 
1. 	Hames of students in the group are:
 
2. 	Project/Activity that our group did was:
 
3. 	What we did to complete our project:
 
4. 	Things that we could have done better:
 
5. 	Things that we did a good job on:
 




7. 	Why did you rate yourselves as you did?
 
8. 	Did you like another group's presentation or project
 
better than yours? Why?
 
Teacher Fva.]. u.a.t i on Form t.o be used -For checkinq
 
those students who participate and contribute to
 











Assessing a grade to writing is a difficult task. The
 
following method is what I used to evaluate the students
 
writing assignments for individual grades:
 




Organization - the writing should indicate proper sequence,
 
word choices, paragraph structure and cohesiveness
 
Mechanics/Usage - improvement in the use of punctuation,
 
vocabulary and capitalization should be evident from
 
the first to the final draft
 
Daily Work - writing logs, brainstorming, rough drafts,
 




Participation - oral response in Read Around Groups,
 
discussions and dramatic presentation
 
Ability to Complete Assignments on Schedule - Student
 








Points to be assessed for each criterion is as follows:
 
Content - 20 points
 
Organization - 20 points
 
Mechanics/Usage - 20 points
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Daily Work - 10 points
 
Participation - 10 points
 
Ability to Complete Assignment on Time - 10 points
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This thematic unit will provide the students with
 
background and opportunities to learn about the slavery
 
issue and its effects on the newly formed government of the
 
United States. Through reading the core literature, Anthony
 
Burns; The Defeat and Triumph of a Fugitive Slave by
 
Virginia Hamilton, the students will have a frame of
 
reference to view the slavery issue and the problems and
 
issues that developed as a result of slavery.
 
This unit will also provide opportunities for the
 
students to learn about the contributions of the different
 
groups that built our country. Through reading, discussion
 
and observation they will learn about the many races,
 
religions and national origins of the people that compose
 
our country. Immigration from 1850 to the present day will
 
be a second focal point of the unit. The cultural
 
contributions and skills of various groups will be
 




Various genres of literature will be read and
 
discussed to understand the human side of the migration and
 
the hardships and discrimination endured by immigrants in
 
America. An understanding of the American beliefs that the
 
freedoms of life, liberty and the pursuit of happiness are
 











Goals of the Unit
 
- to develop an understanding that the American people are
 
people of many races, religions, and national origins who
 
live under one government
 




- to understand the human side of the migration to America
 
- to examine the hardships and discrimination that
 




- to encourage students to develop respect for the rights
 
of others and an appreciation of the contributions made
 




Objectives of the Unit
 
- students will read, view and listen to various genres of
 
literature to gain information about the slavery issue
 
students will engage in discussion, writing, and various
 
projects to develop an understanding of the slavery issue
 
and the reasons for its existence in our country
 
students will learn about the contributions of black men
 




- students will learn about the contributions of immigrants
 










- students will locate the countries from which the
 
immigrants came and trace their settlement to America
 
students will become familiar with the words of the
 
Declaration of Independence, the Constitution and the 
Bill of Rights 
- students will gain an insight into local and state 
governments through field trips, guest speakers, 
community projects 
- students will learn about the economic importance of 
cotton, how it is grown and processed 




- students will compare life on a plantation to that of
 
life in the city
 
- students will listen to and dance to the various types
 




students will research life as it was on a plantation
 
- students will become involved in the presentation of an
 
International Festival as a culminating activity
 
The Into, Through and Beyond format that I have used
 
provides an outline for the teacher to demonstrate how to
 
blend the various content areas and create consistency. An
 
explanation of this format is on the following page.
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EXPLANATION OF THE INTO, THROUGH, AND BEYOND FORMAT
 
The Into, Through and Beyond Format is the method I have
 
chosen to present the six thematic units for the project.
 
For those who are unfamiliar with the format I would like to
 




Through this section of the format the teacher will
 
develop background for the learning experiences that the
 
learners will encounter within the thematic unit. Providing
 
background knowledge and drawing upon the learner's prior
 
knowledge is an essential first step. Encounters with
 
unknown materials and unfamiliar concepts can be made
 
exciting rather than frustrating when background knowledge
 
and previous experiences can be drawn upon for support.
 
Activities for the Into section:
 
Showing of films, videos, filmstrips, photographs,
 
viewing maps; listening to music, poetry, stories; singing
 
songs, discussing items in an interest center; reading and
 






This section of the format provides the learners with
 
opportunities to research, discover and learn about the
 
concept or concepts of the thematic unit by involvement and
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participation. The teacher's role, as a facilitator during
 
this part of the format, will help maintain interest for the
 
learners as they research, discover, compare and
 
hypothesize about the various experiences they encounter.
 
Activities for the Through section;
 
Discussion groups, offering of choices to involve
 
participation in writing, reading, music, drama and art;
 
incorporation of all content areas through solving, food
 




This section of the format will help the learner
 
transfer the learning experiences that have taken place
 
during the Into and Through sections of the thematic unit.
 
The learners should be given the opportunities to deepen and
 




Activities for the Beyond section:
 
It is important that the activities for this section be
 
presented as learner choices rather than mandated
 
assignments. The role of the teacher is to guide and
 
facilitate the choices for the learners by providing
 
research materials, and other items that the learners will
 
need to complete the requirements for the choices they have
 
made. Some activities for the learners to choose from are
 
book writing. Readers Theater, role playing, research
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involving scientific discoveries, making comparisons,
 
response journals, writing poetry, composing music, murals,
 
displays, classroom presentations, mini-museums, writing a
 
newspaper, related mathematical activities such as
 
calculation of lengths of trips, architecture, use of
 
related computer programs and word processing programs for
 




The suggestions that I have given for the Activities
 
sections of this format may be embellished in many ways
 
through the creative ingenuity of the teacher and the
 
learners. As different thematic concepts are explored the
 
choices may differ and expand.
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THEMATIC UNIT - HUMAN DIGNITY
 
Concept: 	Our country is strong because we are united in a
 
pluralistic society of many races, cultures and
 
ethnic groups. Respecting each other's right to be
 




Goal: 	To help students understand the importance of
 
safeguarding the freedoms stated in the Constitution
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EVALUATION OF THE UNIT
 






A. After writing a draft of the various
 
assignments the students will be asked to reread
 
their own drafts and then with the use of a checklist
 
sheet make any needed corrections. When the student
 
has checked himself he may then ask two other
 
students to read his paper and write corrections or
 
comments on the checklist paper.
 
B. Daily writing logs will be kept by individual
 






A. Students may work in small groups that have
 
been set up by the teacher to read each other's
 
papers and offer constructive criticism.
 
B. Group projects may be evaluated by the
 
students and questions about how the group performed
 




C. Completed Projects done by groups or
 
individuals may be presented to the entire class for
 





A. Correction of final drafts for special writing
 
folders may be done by the teacher. The students
 
should always be given the opportunity to work on
 
their drafts and make corrections.
 
B. Checking of daily journals, writing logs and
 
story outlines should be done by individual
 
conference time with each student at least once a
 
week. This will enable the teacher to discuss any
 




C. Observation of the students as they interact
 
with each other in group discussions and projects is
 
most helpful in evaluating a student's understanding
 
of the concepts presented in the unit. An informal
 
checklist could be used to keep track of those
 




D. Publishing and displaying of the students work
 
is an indication to the students that they have done
 
well and these two methods provide positive
 
evaluation for the students as well as a wonderful
 




The following pages contain samples of the Evaluation Forms
 
and a method that I use when assessing a writing grade:
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Group Project Evaluation Form
 
1. 	Names of students in the group are:
 
2. 	Project/Activity that our group did was:
 
3. 	What we did to complete our project:
 
4. 	Things that we could have done better:
 
5. 	Things that we did a good job on:
 




7. 	Why did you rate yourselves as you did?
 
8. 	Did you like another group's presentation or project
 
better than yours? Why?
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Teacher Eva.l u.ati on Form to be Ls.eed for checking
 
those students who participate and contribute to
 











Assessing a grade to writing is a difficult task. The
 
following method is what I used to evaluate the students
 
writing assignments for individual grades:
 




Organization - the writing should indicate proper sequence,
 
word choices, paragraph structure and cohesiveness
 
Mechanics/Usage - improvement in the use of punctuation,
 
vocabulary and capitalization should be evident from
 
the first to the final draft
 
Daily Work - writing logs, brainstorming, rough drafts,
 




Participation - oral response in Read Around Groups,
 
discussions and dramatic presentation
 
Ability to Complete Assignments on Schedule - Student
 








Points to be assessed for each criterion is as follows:
 
Content - 20 points
 
Organization - 20 points
 
Mechanics/Usage - 20 points
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Daily Work - 10 points
 
Participation - 10 points
 
Ability to Complete Assignment on Time - 10 points
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